Teacher training in Turkey has a long history with various practices. It has taken a different dimension with training teachers through pedagogical formation program certificates that last for a short time. The aim of this research is to reveal the metaphors of teacher candidates attending pedagogical formation program towards the academic staff. The research was designed with qualitative model and phenomenology design was used. The sample of the study group was composed of 392 teacher candidates. Teacher candidates were asked to fill in the sentence; "Academic staff during the pedagogical formation program is like ….….; because …………………". The data analysis was conducted with qualitative methods. The academic staff is described in 11 basic categories. Most of these categories are made of positive behaviors composing 86.47% as guiding, advisor and counselor, the resource of knowledge and experience, constructive and developer, multi-perspective, self-developing, open to change, respectful, patient, tolerant and democratic, role model, using effective body language and presentation techniques. The remaining 4 categories are made of metaphors presenting the negative behaviors of academic staff reflecting 14.03% of teacher candidates: just narrating, not communicating enough, authoritative and oppressive, behaving inconsistently and irresponsive, non-communicative and with high ego.
Introduction

Problem Statement
Teacher training in Turkey has a long history with various practices. Yet, today teachers are mainly trained in Faculties of Education. In these faculties, teacher candidates take education in three dimensions such as field knowledge, pedagogical formation and general culture courses. However, there are some other practices such as pedagogical formation programs that offer certificates for those who want to be a teacher and did not study in a Faculty of Education but in a Faculty of Letters and Science.
Pedagogical formation briefly aims to give pedagogy training about their fields to those who have just studied a field subject as it is not enough to have knowledge on the field but to be able to teach it, also maintain a classroom management and etc. (Yıldırım & Vural, 2014) . Although the main aim of the Faculty of Science and Letters is to make research on science and train scientists and researchers, also produce new knowledge (Yüksel, 2010) and as teaching is seen as a specialization profession, the attainment of the qualities needed for this profession with short-term courses for students rather than being trained in Faculties of Education is seen as a problem by most of the academic circles.
The perspectives of the students attending the aforementioned course, rather than being trained 4 years just with the aim of being a teacher, on the academic staff training them can have clues reflecting their perspectives about the teaching profession. The positive perspectives on teaching help a teacher to better teach whereas the negative causes the opposite. Therefore, it is of great importance for the teacher candidates attending pedagogical formation program to have positive views on the academic staff who are their main role models as teachers. One of the ways to identify this is "metaphors".
The starting point of analyses through metaphors is the studies conducted by Lakoff and Johnson (1980) who studied the roles of metaphors in human cognition. As metaphors are believed to be a reliable means to uncover the unmentioned assumptions, the usage of metaphors in educational studies' methodologies has also been widespread. Metaphors in educational discourse are used as a means of revealing the beliefs and attitudes as well as a teaching technique (cited by Zheng & Song, 2010, p. 42) .
In recent years, metaphor studies in education field, as in the world, seem to be increased. Taking into account teacher-training field; we confront with various studies dealing with the metaphorical perceptions of the teacher candidates towards various concepts (Konaklı and Göğüş, 2013; Koşar, 2016; Koç, 2014; Tortop, 2013; Polat, Apak and Akdağ, 2013; Ocak and Gündüz, 2006; Saban, Koçbeker and Saban, 2006; Akbaba-Altun and Apaydın, 2013) . However, when these studies are examined we see that "teacher candidates" are referred to as students who study teacher training in Faculties of education. Nevertheless, there is some increase in the number of the studies dealing with the metaphors of students who attend pedagogical formation certificate program (Dündar and Karaca, 2013; Yapıcı and Yapıcı, 2013; Nartgün and Gökçer, 2014; Nartgün and Özen, 2015; Özdemir and Erol, 2015; Taşgın and Küçükoğlu, 2015; Çocuk, Yokuş and Tanrıseven, 2015) . But, studies dealing with the metaphorical conceptions of teacher candidates as both faculty of education students (Tortop, 2013; Polat, Apak and Akdağ, 2013; Koşar, 2016) and pedagogical formation program students (Kumral, 2009 ) on the academic staff training them is really scarce.
The roles of the academic staff, the most important actors of the universities, are of great importance in teacher training. Among the academic staff, those working in the faculties of education have distinct roles in pedagogical formation program as they serve for a training focused on teaching profession mission. In this respect, it is very important for the teacher candidates to have positive impressions on the academic staff training them and being a role model for them. Because these teacher candidates could be monitoring and taking them as role models in their future teaching profession.
When the related literature is investigated, metaphorical studies on the academic staff by these teacher candidates weren't found. With this study, it is believed that a unique contribution will be made to the literature by providing the metaphorical perceptions of the teacher candidates attending pedagogical formation program. In addition to this, it is aimed to find out what kind of metaphorical perceptions the teachers of the future have towards the academic staff who try to attain the basic mission of the teaching profession.
The Aim of the Research
The aim of this research is to reveal the metaphors of teacher candidates attending pedagogical formation program that last for a short time towards the academic staff. Answers to following questions were searched in line with this aim:
• What are the metaphors of the teacher candidates towards the academic staff?
• Which conceptual categories can these metaphors be grouped in?
Method
Research Model
The research was designed with qualitative model and phenomenology design was used (Yıldırım and Şimşek, 2011) . Therefore, the focused phenomenon in this research is to describe how the teacher candidates conceptualize their thoughts about academic staff through metaphors.
Study Group and Sample
The study group of the research was composed of 3498 teacher candidates attending the Pedagogical Formation Certificate Program in Gazi University, Gazi Faculty of Education in 2015-2016 semester. The sample of the research was determined with simple random sampling method with 392 teacher candidates. As known, it is sufficient to include 350 people in the sample taking into account the ± 0.05 mistake proportion according to 95% reliability level (Yazıcıoğlu & Erdoğan, 2004, pp. 49-50) . Therefore, 454 people were included into research with the likelihood that data loss may occur. But with the elimination of the data pre-analysis process, metaphors produced by 392 teacher candidates were taken into account. The distribution of the 392 teacher candidates forming the sample according to gender is seen in Table 1 . As seen, approximately three quarter (73.46%) of the participants are female whereas the remaining one quarter (26.54%) are male teacher candidates.
Data Collection Tool
For determining the metaphorical perceptions of the teacher candidates towards the academic staff, teacher candidates have been requested to fill in the sentence; "Academic staff during the pedagogical formation program is like ….….; because …………………". In the forms given to the teacher candidates the term metaphor was defined and an example metaphor sentence on the subject was given. They were asked to define "academic staff" term with one word and then explain the reason for their choice in the second part and present a justification. They were also asked for their demographic information such as gender. The basic data source of the research was the metaphor forms filled with the handwriting of the teacher candidates.
Data Analysis and Interpretation
The data analysis of the research was conducted with qualitative analysis. The data were analyzed with content analysis. The main objective of content analysis is to reveal the concepts that will explain the data and the relationship between these concepts. Therefore, the aim with content analysis is to gather the data that show similarities among themselves within the frame of concepts and themes and interpret them in accordance with the aims of the research (Yıldırım and Şimşek, 2011) .
In addition, the frequencies of the concepts in scope of the produced metaphors were determined. The gathered data were transferred into computer and frequencies and percentages of the metaphors were identified in this respect.
The analysis and interpretation of the metaphors produced by the teacher candidates on the academic staff were realized in a five-stage process (Aydın, 2010; Saban 2004 Saban , 2008 Saban , 2008a Yıldırım & Şimsek, 2011) . These stages are: (a) naming, (b) sortation (elimination and refining), (c) category formation, (d) validity and reliability and finally (e) transferring the data to computer and evaluation stage. These stages could be summarized as follows:
a. Naming stage: In this stage, firstly the produced metaphors were put into a list of alphabetical order. In forming the mentioned list the explicit formation of the metaphors were taken as a basis and all metaphors by the teacher candidates (e.g.: sculptor… and etc.) were coded.
b. Sortation (elimination and refining) stage: Metaphor analysis was made in the first place. While making metaphor analysis, basic principles of this analysis (Saban et al., 2006) and content analysis (Yıldırım & Şimşek, 2011) were used together. Accordingly, the produced metaphors were examined according to (a) the subject of the metaphor, (b) the resource of the metaphor, and (c) the relationship between the subject and the resource of the metaphor. So, the metaphors were analyzed according to their common features.
Among all forms, 62 of them weren't in the convenient structure and evaluated as "poor metaphor", also the source and the reason of the metaphor was not specified, did not contribute to describing academic staff. So, these 62 forms were put out of examination. For example the sentences which didn't specify any metaphor source such as; "academic staff should train us as good teachers", "academic staff should present new information and give us the right to speak" and statements after "academic staff is like…" without any justification such as "academic staff is like a technic director" were eliminated. Moreover, statements containing more than one category such as "academic staff is like a book. Some give just the theoretical information everybody knows whereas some give the information in the book but unnoticed by the students so serve as a savior" were eliminated. In addition statements not contributing to describe academic staff or illogic expressions such as "academic staff is like a trinket because students go their own way" were also eliminated. After the required eliminations, 392 forms were taken into examination. Then, another alphabetical list was made. One each sample metaphor among the ones that present each metaphor the best was chosen and this choice was made with the common views of two experts. The reason for this is to (a) specify a sample metaphor on behalf of the metaphors formed under one category and (b) raise the validity process of the research.
c. Category forming stage: In this stage, the produced metaphors were categorized according to the features that ies.ccsenet.org
International Education Studies Vol. 10, No. 11; 2017 reveal the perspectives of the teacher candidates about the academic staff. While making these categorizations, common analogies were formed together and produced the themes and these formed the basis to produce conceptual categories. According to this, 11 conceptual categories were formed. For example; metaphors in the scope of "academic staff as a resource of knowledge" indicated generally that the academic staff are the basic resources in reaching the knowledge and emphasized that they master knowledge. For instance, the statement: "academic staff is like Santa Claus. Because distributes knowledge to the students as gifts and students wait to get this knowledge enthusiastically" was evaluated in the relevant category.
d. Validity and reliability stage: In order for providing the validity of the research data analysis process was explained in detail and all metaphor explanations by the teacher candidates themselves were taken into account as a whole. For testing the reliability, metaphors formed in 11 categories were broached to two expert views whether they were classified in terms of their meanings they cover. Experts matched the metaphor list and the category list in which these metaphors took place. This matching was compared with that of the researchers. Miles and Huberman's (1994) reliability formula (Reliability = Consensus/ (Consensus + Dissensus) was used in making the comparisons which showed that only a very few metaphors were put into different categories by the experts. Experts and researchers gathered together and a whole consensus was achieved and reliability study was completed with 100% consensus.
e. Transferring the data to computer and evaluation stage: Metaphors and related categories the arrangement of which was done above were transferred to computer. By this way, the analyses about the measure of dispersion (f, %) of the research was provided.
Findings
The findings obtained in the research are presented according to the aims of the research via tables below.
Metaphors produced by the teacher candidates attending the pedagogical formation program about the academic staff are seen in Table 2 . As seen in the table, teacher candidates attending the pedagogical formation program (392 students) produced 230 metaphors on the academic staff. Among these metaphors "tree" (13 students-3.3%) and "light" (13 students-3.3%) are on the first rank, the second is "candle" and "artist" (a total of 4.6% with 9 students) and "book" and "sun" (8 students and a total of 4%) comes on the third rank. The associated phenomenon with the metaphors is presented in Table 3 . As seen above, among the metaphors produced, ones associated both object (110) and occupation (110) are in the first rank with 28%. These are followed by nature (45) with 11.47% and abstract concept metaphors (41) with 10.45%.
Findings obtained with the classification of the metaphors into categories are presented in the table below: As seen in the table, grouping was made in 11 categories. 7 categories including the positive thoughts of the students (338 students-86.467%) and 4 categories (53 students-14.03% reflecting the negative thoughts were formed. There are 294 metaphors. The reason why 230 metaphors were produced and presented in the previously presented Table 2 is that the reason the same metaphor to be presented and repeated in more than one category. For example, "sun" metaphor falls into the 1 st category with a frequency of 6 and in the 2 nd and the 5 th category with one each frequency. Therefore, "sun" metaphor was calculated 3 times in the formation of the metaphors. This is because each "sun" metaphor is explained with different metaphor justification. In other words, as different meanings are assigned to "sun" 3 metaphors are developed. This is the reason for the production of 294 metaphors in the research.
Findings on the metaphors according to categories were put together with the positive and negative behaviors. Categories 1-2-3-4-5-6-11 represent the positive behaviors whereas categories 7-8-9-10 represent a content of negative behaviors and were shown below in this order.
Category 1: Academic staff who leads, guides and directs 127 teacher candidates produced 79 metaphors in this category. 32.40% of them evaluated the academic staff as people who have the qualities of leading, guiding and directing. When metaphors are examined it is seen that they see the academic staff as people who give them different point of views, lighten up their future, give meaning to their lives, contribute to their progress in teaching profession and guide their future. Moreover, the academic staff is people who broaden their horizons, contribute to the solution of their problems, guide, prepare for life, interfere when needed, arouse interest and motivate them. Some remarkable statements in this respect are as follows:
Academic staff is like a streetlight. Because they have a very huge contribution to enlighten the darkness in the students that is due to ignorance (S31).
Academic staff is like a torch. Because they have a huge contribution to enlighten a dark road that a student have to go and help them find the exit the best way (S79).
Academic staff is like brain. Because they integrate their students' thoughts and behaviors (S379).
Category 2: Academic Staff as a Resource of Knowledge and Experience
In this category, 60 teacher candidates produced 47 metaphors. 15.31% of them see the academic staff as a resource of knowledge and experience. When the metaphors are examined we see that the academic staff transfer the knowledge the teacher candidates need, present them with new information and share their experiences with them. Moreover they present the current information and if needed correct the false learnings. Some of the views of the teacher candidates in this category are as follows:
Discussion
According to the findings, approximately one third of the teacher candidates think that the academic staff lead and guide them about their future by making suggestions, and try to gain them different points of views. Besides, academic staff arise interest in the teacher candidates as well as motivate them and try to find solutions to their problems. In other words academic staff actualizes their roles as guiders, directors and leaders significantly. This finding is similar to the research of Tortop (2013, p. 156) . Also in this study, the metaphors prepared by the teacher candidates are "academic staff who leads, guides and directs" and "academic staff as raiser". Koşar's (2016, p. 121) research also revealed that one third of the teacher candidates' produced metaphors such as "guiding", "counseling" and "developer beings". Similarly, Polat et al.'s (2013) research revealed that 7.2% of teacher candidates stressed the guiding feature of the academic staff and shows similarity with the findings of the relevant research. As Anık and Oğur (2003) states, an academic staff should both train and prepare the students to life and the profession as well as be guider for their future and contribute for their success (Collins-Baş, 2002; Tunca et al., 2015) .
Among the positive behaviors observed by the teacher candidates about the faculty of education academic staff is their being the resource of knowledge and experience. According to the findings; the academic staff can transfer new and comprehensive knowledge to the teacher candidates as well as share their experiences with students as well as play a role in correcting their false learnings. Hence, in the researches conducted by Polat et al. (2013) , Tortop (2013) and Koşar (2016) , teacher candidates emphasized the qualities of the academic staff as being the resource and transmitter of knowledge. So, all these show parallelism with the findings of this research.
Another positive aspect of the academic staff for the teacher candidates is that they play a developer and raiser role. They prepare the teacher candidates to the profession, train, and structure as teachers beneficial to the society. It is a positive finding that the academic staff plays a developer role for the teachers of the future in their pre-service education. Parallel with the findings of the research, Koşar (2016) also pointed out that teacher candidates used the metaphors; developer and raiser for the academic staff.
It is of great importance for the academic staff who are training teachers to be open to new ideas and monitor the developments closely for the training of teacher candidates. Collins-Baş (2002) referred to literature on the subject and stressed that among the qualities of a good academic staff is to be open to diversity. In this study, it is also seen that among the positive views of teacher candidates towards the academic staff is that they are innovative, open to change and developing themselves. We confront a similar finding with that of Aslan and Yakar (2012) . Teacher candidates stated that academic staff are innovative, keeping up with technology and developing themselves.
According to the personality qualities category produced by the teacher candidates, it can be said that academic staff treat them equally, show respect to their personalities and behave patiently. Moreover, leadership qualities are also among the stated positive qualities. Additionally another positive quality stated in another category is that they are serving as a model to the students and some students take them as role models. If teachers are required to create a democratic classroom environment, behave patiently and tolerantly to the students and display effective leadership behaviors it is important to train teachers in that way. It is a positive finding that according to the results of the study the academic staff seems to have these qualities. According to the results of a similar study conducted by Kaya, Taşdan, Kop, and Metin (2012) , teacher candidates think that the academic staff displays democratic behaviors. In this respect, the study seems similar with the study of Kaya et. al. In the study conducted by Turturean in 2009; among the important qualities an academic staff should have is the ethical and moral behaviors (cited by Turturean, 2013 ). This finding is parallel is with the study. In the study of Nartgün and Özen (2015) done with the teacher candidates taking pedagogical formation program, it is seen that an ideal academic staff should be patient, idealist, understanding and a person to be role model for the students which shows parallelism with this study.
Even a little, some of the academic staff largely present their courses with lecture method and try to complete the planned curriculum without communicating enough. This could be an inconvenience for the teacher candidates to be trained with this very few number academic staff as they are expected to create a classroom environment with constructivist approach and train their students in an active learning environment. Because, teacher candidates could take these kinds of behaviors of the academic staff as a role model and can behave the same themselves. As stated by Özgüngör and Duru (2014) and Ergün, Duman, Kınca, and Sarıbaş (1999) the academic staff should develop themselves in terms of quality in parallel with the rapid changes and instead of just transferring the information and should take the facilitator role for their students to reach the information themselves, process the information with cognitive processes and evaluate it. Moreover, they should make their lessons more interesting and attractive by using various activities. We confront a similar finding in the study of Şen and Erişen (2002) in terms of showing an effective academic staff as a teacher who doesn't transfer information directly but helps the students to reach the information themselves. It is so obvious that lecture method is not sufficient in attaining the desired qualities to the students as well as increases the quality of the academic staff training the teachers of the future. In this respect, findings of the studies conducted by Aksu, Çivitçi, and Duy (2008) and İlter (2014) show parallelism with regard that academic staff mainly teaches with lecture method without enough communicating with the students.
Although with a very low rate, some teacher candidates evaluate the academic staff as oppressive and authoritarian. A very few academic staff can exhibit inconsistent behaviors, underestimate their students and create communication barriers. The reality that academic staff will be a role model for the teachers of the future who will attain very important missions and affect the quality of the educational process require the academic staff not to have negative behaviors. Similarly, in Eker's (2016) study students think that academic staff behave oppressive and authoritarian to them, which shows parallelism with the findings of this study. Once again Kumral (2009) states that the metaphorical perceptions of the teacher candidates towards the academic staff show more negative aspects than positive aspects and specifies these negative behaviors as behaving impolitely to the students with hardline. Although this research seems to have similar findings in terms of the qualities of the negative behaviors, it differs in terms of the rate of the negative behaviors over positive ones.
The knowledge and skills of a teacher in teaching and learning process is surely of great importance. However, it is difficult for teachers to be beneficial to the students if they cannot act as is expected from an effective teacher; in other words who is authoritarian, doesn't value the students and has communication problems. Teachers having these kinds of qualities cannot be beneficial to their students even if they high-level knowledge and skills. Ergün et al. (1999) and Nartgün and Özen (2015) also conducted a similar study with the similar findings; university students and teacher candidates wished for ideal academic staff who don't oppress but respect them; are pally with them and therefore respected and trusted by the students and also who communicate well with their verbal and non-verbal behaviors. In our study, even with a very few rate, some academic staff seem to have negative behaviors according to the teacher candidates.
Suggestions
According to the findings obtained, the fact that the Faculty of Education academic staff considerably exhibit positive behaviors should be shared with the other academic staff as a part of the organizational culture.
All the same, some consciousness studies could be made for changing the even a little negative behavior into positive. For this reason, some in-company trainings, seminars, conferences can be organized.
Another study that will examine the metaphorical perceptions of the Faculty of Education students towards the academic staff could be made for the comparison of metaphorical perceptions of the pedagogical formation students and the aforementioned students. So that it could be seen whether the role model qualities of the academic staff differ according to the different programs they work in.
